 p—
W










wwmmmﬁﬁ#fr {




L em % Hw m mw L
%mm m» W

m* ‘W Nm%M"M 'M %m*
mmm mwmmmmmmmmm

o



oy mmmmmmmmmmmmwmm

w o




msmmmmmmm mwmm

M W'th O S mn*%i L |
- WW‘WM*M MMM MW
A O W PR S l "
Mmm Wm WWWM‘W Mﬁf’

Mmmmmmm

A NI O QORI OB S I S S
OO R AT e OO OO DT O F
JONOR 0 A SN IO A A e T
O ol oo S s SO R e O

daﬁ * A!w!









mmmmmm

m N ™

)m‘



EKC

Aruitoxt provided by Eic:
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AR SRR Dl AR A gl el e AR et

N e s SPRBRPEIAD k.  TheeRiee, LA THe pHEBest
Wl A Salaear 0 Theiembes LB semaLive secial distances,

o Wl BB Bersprine Ohather Sops and girls and blacks and
A 9 S ERRrent Mpes SADe In Uhelr Judgneats kmowledge

WY bl SUeE'S Meliets ssaserning racial and sexual social

s,  TF we e 1 Uhe enpirical liverature ve should
oo 4bie 1 isfer v differssces in social distance boliefs

The empiriosl veviews of the liteorature on race relations
2.9., Yamder andon, 1968) suggost that (despite recent
blash social movesonts protesting the domasculinization of
slask males) the social distance ascribed to sex would be
snpected to be less among blacks than among whites. Purther-
note, since the distance ascribed to sex between blacks is de-
termined in large measure by the interracial mores which affect
social interaction, we could expect that the judgments of both
races would reflect the differences between the sexual social
distance beliefs of wvhites and blacks. The belief that sexual
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SREal BISTanER I8 @ DRSS AMPBEPLERL Wiy HB BLATLHGNESE DR
Blasks UhaR ANbhg whites i3 LEIuSTEMtel BY MRy PuCTENT BEwes
Por example, Une differences in twe lovel of skill and incone
of cooupations typically held by mon and women LS »ot searly
a8 great butueon Dlacks as it is betweem whires. Similarly,
the differences botween the sowes concerniag fanily role and
status are larger and more consisteat amosg whites than blachs.
If these empirical cbservations are correct and blacks do not,
in fact, attribute as much distance to sex as whites, are both
blacks and vhites aware of this difference between the races
concerning sex distances, how early does this shared under-
standing emerge, and how does it change developmentally?

The literature on interracial relations reports multiple
actual and stereotypic differences between black and white
males and between black and white females. There are two
reasons to expect that these differences would result in
greater social distance between black and wvhite women than
between black and white men. First, in our society women
more than men are charged with the responsibility for social-
izing children. Therefore, they might be expected to model
and teach racial discrimination (including mores concerning ra-
cial interactions between the sexes) more than men. If this
is true, more racial social distance would be expected between

the females than the males of different races. Secondly, in



N BB, BN BN et SR L SNphey lecg. UM
ARES, SPIEN, SAOPPING PIULRERE, PUELE MOLE VLI, BEeE. 0
ol XD LEARAREL Bellate POMBRIBLGG SSELISL SLILNN LB UhE YUhE
D B TN GEERLEE SRLBRY Ehan N, Obheipustly, e S3F=
feramer I8 So@ial 1AL Dbl Blubis ARl WRLteE 15 ear
culuere should result in Jareer mean diSLANDEE DRDWDRR BLAEH

Sisoe black and white girls are beiad sccialived Vo Lhe
role of the fenale adult is black and Whive eultare, respee-
tively, wo would expect that the aormative distanoe bDetwodn
opposite-race female target figuros would be larger than that
betwoen opposite-race male target figures. If subjecta do,
in fact, ascribe greater distance to fomalo than to male
tigures of opposite race, when does this avarcness of aiffor-
ent racial distance between the sexos emerge and how does it
develop?

Because no prior research has systamatically dealt with
these issues, the purpose of the present work has been to
gather the basic empirical data neoded to describe accurately
the main trends and sources of group variability in the devel-
opment of sexual and racial social distances.

Method

Subjects. White and black boys and girls (N = 4656) in
grades 1_ through 12 served as subjects. About 25% of the
sample was black, and all subjects attended racially desegregated

- 10 -
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AR TNOL T BT ik PLAEREAEE AL MBI S I e

S oF St SLNANGRE. B e BbBEaEE, G Bl
aowial distaners. The thsbretioil caviosale of Uhe Moatnre
FRELE O Uhe MUNPLION UAAE AL is poesible W inPer Uhe
cognivive-affeetive interpersohal disvinctions and social
distances In which a subject believes from how close Logether
he clusters drawings of people. The techaigee is derived
priscipally from judguest theory (Torgerson, 1938), though
it may appear to boar some superficial resesblance to Ruethe's
(1962) work with social schemata.

Subjects make similarity judgnonts conceraning social
stimuli wvhich are represented by sisple line sketches of
children who vary by race and sex (i.e., white girls, white
boys, black girls, and black boys). A raceless and soxless
stick figure, used as a representation of the self, completes
the set of stimuli. These figures are organized as a randomly
ordered series of paired comparisons, in each of which one
stimulus figure is printed on the page in a permanent position,

while the second figure is printed on a pressure sensitive
label which can be detached by the student and pasted onto
the page. Subjects are instructed that the more alike the

two figures are, the closer together they are to be pasted.

- 11 -
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b EEPUINS TR B g BEade adw pasned FRE B KBk & i
B ABERE NOPRSLEWE SRRIRE SRR, SIS e 8
Pariny Jubgeents bevessn 313 PRLES BF aubsrall sl Ul
ponsiatimg whe Seif). T MbSREE Persane] SiStanee, the Sl
Pt MalerS SERAlACILY Judguants beusesh BiaeelT and tbe Goe
erdlised ovhers. I is dssuned At Uhake belf-other Julg~
of stimuli represmting qeaeralized others. Por example,
other things being equal, if a aise year old boy belioves
hp is nore similar to boys thaa to girls, he would be ex-
pocted to plave the self figure closer to male than to fomale
target figures. Deponding on the correspondonce between
his beliefs and attitudes (i.e., the relationship batween
his judgments of normative and personal social distance) , he
would place the self figure closer to, at the same distance
from, or further avay from female target figures than he would
place a generalized male figure of the same race as himself.
In the present study, three age-appropriate versions of
the Pecple Test, spanning oqual intervals from grade 1-12,
were used. The three versions were identical except for the
ages of the stimulus figures portrayed, which corresponded
to the ages of subjects taking the test. Four random seguences
for presentation of the stimuli were used to minimize possible

14
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R el Sl uleen v e, W b FaRiNdy SlRiAE 1B
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wore WSid Wht LAREe waEe B PLONS OF VPONG BNSGRPS, Tt
Lheis UMAEHEEY wauld SOL S8 UheLr papers, and b L+ 1T g
WS Mot required 10 conplete Uhe LesL if chay chjecusd OB
grounds of privagy, but only two iastanoes of suoh relusal
o participate wers recorded.

gooring. A subject’s score for any comparison was the
distanoce (to the ncarest centimetsr) placed between the ceators
of the heads of the two target figures. The minimum score
possible for any comparison was three centimeteors and the
maximum score possible was 24 centimeters. In computing
group means for each comparison, data verde collapsed across
the four random orders.

pPrior to analysis of tha data, inter-stimulus distances
ware analyzed to locate students who had perseverated in their
responses to the test comparisons. The criteria used to
eliminate response perseverators were based on the assumption
that since the comparisons were randomized, the magnitude of
the subject's distance judgments should iraty randomly. The

- 13 -
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A BEReE B0 Dipisnesd B8 BETPRerWLE QUBENEE Ty i
Sy Slahn oF Dhe RIne phesiibde G, Baseatially, Shele
RELOPLE PRINEL Uhe Rppeuhasis of raniaw Srler In U Mgl
wude of & subjert’s Judgweats KSiegel, 19%).

SIN0R Thd PEOVEVEENONS Wore proporcissately Aiscribiied
by sex, reoe, and qrade, their data were deleted in order
redude ervor varience ia the asalyses. Rleves perosst of Lhe
stadeats tostod were deleted from smalyses for this reason.

fesults

Since subjects taking the tost and stimmli in the test
booklet share the same characteristiocs (both are white or
black and sale or fomale), the reporting of distances at-
tributed by various groups Of suhjects ¢o the differeat target
figure comparisons could casily beocome confusing. To keep the
presentation as clear and concise as possible, a set of uni-
form designations will be employed throughout.

Stimulus figures will be designated by initials, as
follows: BB (black boy), WB (white boy), BG (black girl) and
WG (white girl). Test items will be raferred to as compari-
sons, and will be designated by the two stimulus figures

ERIC . 16
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WAL e GRLbal Pheweti DINPBES SN .

S peens will e coforonl e A8 BLabke, Wi, Boys,
and girie. 'The resulis (sesres) will e ealled Slssanees.
Sinee the Pesale Test"s isstreseions reqguire the subjees B
"ee the response stale 10 mflect the comparative alikeness
of stimili varying by SeX VOrses race Yersus raoe=Sex, ithe
data are ordisal, vreflecting largsr or ssalier distance judyg-
nonts batweon and within subjocts.

Sequence and types of gmalyses. The data wore analysed
in a scrios of four-way Risad wodel amalyscs of varissce using
unwoightod moans solutions for unequal ¥ (Wimer, 1962). Bach
analysis had three between subjocts factors: race of sub-
jects, sex of subjects, and grade of subjects (twelve lewvels).
The analyses diffored from ecach othar with respect to which
comparisons (a within subjects factor) constituted the de~

pendent data.
Bach analysis was based on the data of all subjects for
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moans for the six sorsative distasces are presented in Teble L,
Insert Tabie 1 abowt here

where thoy have been grouped into threo comparisom types for
clarity. There is a significant main effect for comparisoms,
(r = 916.28, 3/= af, p < -01)® indicating that subjects re-
spond difforentially across the comparisons. The mean of the
two racae-sex distances (X = 16.9) is much larger than the
moan of the two race distances (R = 0.8), which is, in tum,
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(as we saw in Figure 1) that the race distances are smallest
in the early elementary grades and largest during the high
school years.

Racial distances vary significantly by subject race
(P = 47.20, 1/ 4f, p < .01), and by subject race in inter-
action with subject sex (F = 4.23, 1/~ df, p < .05). It
can be seen in Table 3 that blacks attribute larger distances
than whites to the race comparisons. The race by sex inter-
action occurs because among blacks, girls (X = 10.1) have lar-
ger race distances than boyé (X = 9.8), whereas among whites,
boys (X = 8.6) have larger race distances than girls (X = 8.2).
Thus the largest race distances are those used by black girls,
while the smallest are those used by white girls. “

A significant main effect for comparisons indicates that
WB-BB and WG-BG are not accorded equal amounts of distance
(P = 6.22, l/= df, p < .05). As Table 3 indicates, greater
interracial distance is attributed to female target figures
who differ in race (WG-BG) than to male target figures who
differ in race (WB-BB). Moreover, the significant interac-
tion between grade and comparisons (F = 2.39, 11/~ 4f, p < .01),

plotted in Figure 5, reflects the fact that the differential

distance accorded to female as compared with male targets of

- 20 -



opposite race becomes stable after grade 4. 1In grades 1-4,
there are only small and inconsistent differences between
the distances attributed to WB-BB and to WG-BG; beginning in
grade 5, however, WG-BG is always larger than WB-BB.

The means (Table 3) for the two race comparisons reveal
that boys as well as girls, and blacks as well as whites,
place greater distance between WG-BG than between WB-BB. The

insignificant interactions for race by comparisons (F = l.46,

1/~ df, n.s.) and sex by comparisons (F = 3.37, 1/~ df, n.s.)

show that there is no disagreement between boys and girls
and blacks and whites concerning normative racial distances
between males and females. |

However, marginally significant triple interactions for
race by grade by comparlsons (F = 1;89, 11/« d4f, E < ;05) and
for sex by grade.by compariscns (F = 2.23, 11/ dﬁ,vg < .05)
are obtained because WG-BG emerges as larger than WﬁfBB some-
what later for blacks than for whites and scmewhat later for
girls than for boys. Whites in all grades attribute'larger
distances to WG—BG than to WB-BB (except in grade 2 where

the d1stances are equal), but blacks do not cons1stently

do so untll grade 5. And,.whereas boys cons1stently attrlb—r.ﬁ

ute greater-distancevto WG—Bthhan to WB BB throughout the

age range'Studied; girls do not'hegin to do so untll grade 4.‘

In summary, the normatlve SOClal dlstance attr;buted‘

to race is larger for blacks than for whitesdand,increasesf"



with age. From at least the fifth grade on, subjects of
both races and both sexes concur that there is greater social
distance between females than between males who differ in

race.

Distances for sex comparisons. Normative sex distances

vary significantly over grades (F = 6.33, 11/~ df, p < .01).
The means presentediin Table 5 show that the trend of sex
distances between grade 1 and grade 12 is downward, but that
there is an increase during the intermediate grades. The
decrease in normative sex distances is sharpest around the
time of high school entry (between grade 9 and grade iO).

Sex distances vary according to subjects' race‘(g = 29.33,
1w df, p < .01) and sex (F = 12.15, 1/= df, p < Lo1). It
may be seen in Table 4 that whites attributedgreater normative

Insert Table 4 about here

distanee than blacks to sexkcomparisons, and‘that boys attrib?.
ute greater normative'distanee'than‘giris. }Moreever,‘there‘

is a subject sex by grade interactienvfor the normative sex
distances (F = 2.19, 11/~ df, p < ‘05) "Examinatien of»Tahle 4
reveals that boys sex d1stances are far 1arger than glrls'

in the early grades but not thereafter.f Moreover,,glrls use
markedly larger dlstances 1n the 1ntermed1ate grades than-

they do in the early elementary grades,whereas d1stances for



boys are more constant. Thus the mean increase in sex dis-
tances during the intermediate grades is due primarily to the
increased sex distances of the girls.

The race of the target figures affects judgments of sex
distances, since the two comparisons (WG-WB, BG-BB) are not
accorded equal distances (F = 53.55, 1/ df, p < .01). As
seen in Figure 6, greater distance is placed between the

— — —-— — —-— — — - ‘de — — —-— - — —-—

Insert Figure 6 about here

white target-figures’(WG;WB) than between the black target,
figures (BG-BB). A marginally'significant'interaction‘between
grade‘and comparisons (F = 2. 18 11 /e df, R < ;05)'resu1ts'
because the direction of the dlfference between the comparl—
sons is reversed in the flrst grade. |

It can be seen *n Table 4 that the dlfference between
the races with respect to normatlve sex d1stances (1 e.; the
greater d1stance between whltes of 0ppos1te sex than between
blacks of 0ppos1te sex) 1s recognlzed by blacks and whltes
and by both sexes,slnce all groups attrlbute greater dlstance
to WG-WB. than to BC—BB.: ThlS agreement across groups con—'
cernlng the dlfferent d1stances accorded to sex by black and
white pe0ple emerges by the thlrd grade.i TheV;nslgnlflcant

sex d1stance lnteractlons for race by comparlsons (F < l,

1/w df, n.s. ) and for sex by comparlsons (F 2 07, 1/w df, n s )




further supports the conclusion that there is no disagreement
between_boys and girls and between blacks and whites concerning
how the normative sexual distance between black stimuli com—b
pares with that between white stimuli.

In summary, sex distances are larger for boys than for
girls and, following a spnrt during the preadolescent years,
decline as students get older. Whites attribute greater
normative distance to sex than blacks do. By third grade
blacks and whltes and boys and glrls agree that there is
greater d1stance between opposlte sex figures who are whlte
than between opposite sex flgures‘who are'black-,

Dlstances for race—sex comparlsons. Means for the race-

sex comparlsons are presented ‘in Table 5 The distances

Insert Table ‘5 abbut'here_.

attrlbuted te race—sex vary s1gn1f1cant1y over grades (F = 8.43,
11/oo df, p < .01),; 1ncreas1ng between the flrst and fourth - |
grades, decreaslng‘from grade flve untll grade e1ght and -

. ' :show1ng no systematlc change thereafter.: Subjects race,3h
also affects judgments of race sex dlstances (F 11 72 1/§"
QE"E < ;01)._ As Flgure 7 1nd1cates, whltes a551gn 1arger

26




distances than blacks to the race-sex comparisons.

The two race-sex comparisons (BG-WB and WG-BB) are not
accorded equivalant distances (F = 31.40, 1/~ 4f, p < .01).
It can be seen 1n Table 5 that larger distances are ascribed
to BG—WB than WG-BB. However, while subjects of both races
concur that there is greater distance between BG-WB than
between WG-BB, the magnitude-of the difference between the’
two distances is smaller for whites than for blacks, resulting
in a significant interaction‘between race and comparisons
(F = 12.51, l/°° df,‘pp< .01) . Blacks judge the WG—BB‘distance‘
to be nearly a full centlmeter smaller than the WB-BG dlstance,
whereas whltes judge the d1stances to be almost equal

There are changes over grade w1th respect ‘to whlch com-
parison recelves the 1arger dlstances, 1ead1ng to a Slgnlf-
1cant grades by comparlsons (F'= 3 09, 11/°° df, )l <. 01)1nter-
action. Flgure 7 shows that whereas BG-WB generally takes the
1arger dlstances in the early and 1ate grades, WG BB
vtakes the larger d1stances between grades flve and seven;w"
‘ Flnally, though boys and glrls agree that the d1stance
"between WB BG is larger than that between WG—BB (Table 6),
in grades 9, 10, and 11 there lS a much w1der spread for ,
boys than for glrls between the d1stances attrlbuted to the

.two comparlsons, leadlng to a slgnlflcant trlple 1nteractlon~;r::g

between sex, grade and comparlsonsf(F 2 20,_11/°° df, p}< ;f5)-ii3;~

In summary,;race—sex d1stances peak at the fourth grade,vﬁ




and are larger for whites than for blacks. Across grades,
subjects place greater distance between BG~WB than between
WG~BB, except in the middle grades where WG-BB takes the lar-
ger distances.

Discussion

It has been our purpose in the present study to investi-
gate the development of the normative social distance beliefs
ascribed to race and‘sex during'the school years. While it
has been widely assumed in the llterature that such distances
are learned in the course of soclallzatlon, their development
had not previously been stud;ed.k Our purpose,btherefore, was -
to uncouer the main developmental trends,in'the sociaiiZation
of race and sex d1stances, as well as to:inquire about croup'
d1fferences around those ma1n trends for subjects of both
races and sexes. .

To assess bellefs concernlng the normatlve dlstances
attributed to race and.sex, a new technlque (the People Test)
was developed.‘ Accordlng to. the attltude measure class1f1-
catlon proposed by Campbell (1950), the People Test would be
cons1dered a quasl structured and quasl dlsgulsed test The

~test assumes that the soc1a1 d1st1nctlons whlch subjects have
1earned to make between people can be transformed 1nto metr1c
: d1stances accordlng to the degree of allkeness between st1mu11;”‘b;

The degree of structure 1n the test'iS'llmlted, 51nce no cues “.'“h':




are provided regarding what determines alikeness, thereby
forcing the subject to rely on his own internal standards in
making judgments. Some test disguise is achieved by presenting
the test as a cognitive task (see the Method section) rather
than as a test of people's beliefs or attitudes.

Whenever an individual's attitudes and/or beliefs are
made salient, subjects may become anxious about revealing
them in their behaviors. The People Test's cognitive dis-
guise was employed to minimize the likelihood that students
would distort their responses in order to avoid revealing
their attltudes toward the persons depicted in the stimuli.
Of course, desplte the dlsgulse, the pOSSlblllty remains that
some students may conclude that ‘their attltudes are being
measured, and may therefore attempt to alter the1r responses;
However, the simplest (and thus most probable) rules for _
faking the test would result 'in the subject belng deleted by
the perseverator crlterla. Follow1ng, for example, 1ther
the dlctum, "In, order not to reveal anythlng,_“ll put every—
thlng in the same place" or the rule “I ll place the plctures
on all the odd pages ‘in one quadrant and the plctures on alli
the even pages in another quadrant,i would result 1n the sub—-".
‘ject belng clas51f1ed as a perseverator.; Thus a subject prob—f
'ably would be deleted from analyses 1f he used slmple rules

in order to av01d taklng the test serlously

Whlle 1t 1s theoretlcally posslble for subjects to fake;;fgt’w"




the People Test in such a way that they would pass the per-
severation criteria, it is not likely that this would actually
happen. In order to fake the test successfully, subjects
would need to derive a complex rule such as: Consistently

put a black and a white person as close together as (or clo-
ser together than) two black or two white people, being care-
ful to put same sex figures nearer to each other than opposite
sex figures." It seems unreasonable to expect many students
to derive and consistently follow such a complex rule, es-
pecially since only 10-15 minutes were required for everyone
.to finish the test.

Thus because of the properties of the People Test as a
’quasi—dnguised and gquasi-structured measure-of attitudes and
beliefs, and beoause of the mechanisms employed to delete
subjects who, for any of several reasons, do not generate a
random pattern of responses to correspond with the random
presentatlon of the stimulus palrs, we can be falrly confldent
that the reported data represent accurately the comparatlve
normatlve soc1al d1stance bellefs of students.v

In the dlscusslon whlch follows, we w1ll flrst conslder
results pertalnlng to chlldren s soc1allzatlon to sexual
vsoc1al dlstances, and w1ll then take up thelr soc1allzatlonf

o to rac1al and rac1al sexual soc1al d1stances.;

Soc1allzat10n of normatlve sexual soc1al d1stance bellefs..

The results of the present study show; hat sex dlstances develOp




differently for boys and for girls. Sex distances are larger
for boys than they are for girls, especially during the early
elementary grades. During this time, moreover, boys attribute
greater distance to sex than to race, whereas girls do not.
This pattern of socialization of sexual social distance is

in accord with known adult and peer group influences on the
differentiation of social sex roles in our culture (Ausubel,
1954).

Almost from the time that a child is born, adults pro-
vide differential training and reinforcemeants to prepare girls
and boys for the social sex roles they will occupy. Because
of the relative value placed by the culture on maleness and
femaleness, boys learn to disdain the female sex role and,
though girls may complain about the disrespect shown to them
by boys, they tend to believe the prevailing view of their
inferiority. Consequently, whereas boys reject girls' ac-
tivities and seldom (if ever) desire to change sex, girls
frequently express envy for activities which are permitted to
boys but denied to them, and wish that they were boys. Be-
cause of the differential Qaluing»of maleness, association
w1th same-sex peers "and avoidance of assoc1atlon w1th members
of the OppOSlte sex is much ‘more. clearly a requlrement for
peer acceptance among boys than 1t is among glrls.‘r

The results of thls study 1nd1cate that chlldren s be—‘

11efs concernlng sexual soc1a1 dlstance 1ncrease from mlddle
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childhood to preadolescence and then decrease during adoliscence.
These findings correspond to known social interaction patterns
between the sexes. There is a strong tendency for children

in our culture to engage in a voluntary segregation by sex
during the years of middle childhood and preadolescence. This
tendency is manifested in extreme sex-typing of gameo and
activities, and in numercus expressions of indifference, dis-
like, and rivalry with respect to members of the opposite sex.
¥While sociometric studies indicate that there are some cCross-
sex choices in the primary grades, by preadolescence there

are almost none. Howevor.‘when adolescence is reached the
composition of peer groups changes. In contrast to preadoles~
cent groups, adolescent peer groups generally have hetero-
sexual membership and engage in activities suitable for both
sexes. This change in peer interactions is mirrored in in-
creased sociometric choice of members of the opposite sex
during junior and senior high school. Thus the socialization
of sexual social distance beliefs found in the present study
is consonant with the known course of development of male and
female sex roles in our culture and with the developmental
changes in the degree of same-sex and opposite-sex associations.

Socialization of racial social distance beliefs. The

socialization of racial distance beliefs differs for blacks
and for whites. Blacks believe there are larger race dis-

tances than whites, and also ascribe coﬁparatively greater



distanes W race thaw 0 sex differeaces, especially as they
ger older. Black children's belief that there is greater
sormative distance bevweon the races is coasistent with their
elders’ contantion that ours is a racist society and that
wvhites do not acknowledge the full extent of the racism.
Since blacks are responded to in a diseriminatory manner on
the basis of skin color from a very carly age, and since they
are treated as blacks regardless of their sex, it should not
bo surprising that they belicve that greater social distance
enanates from racial than from sexual distinctions between
peopla. While whites eventually (after grade 9) also attrib-
ute greater distance to race than to sex distances between
people, they 4o not do so to the same extent as blacks.

Racial social distance increases for members of both
races as subjects get older, especially at adolescence. This
is consistent with reported patterns of separation along ra-
cial lines as children mature. Though children as young as
nursery school age can recognize skin color differences, pre-
school children show little cleavage along racial lines in
their peer groups. But, whereas peer relations tend to be
informal in mixed racial play-groups in the elementary school,
as students approach puberty their relations with other race
peers become more formal, and friendship groups increasingly
cleave along racial lines. '

It is not surprising that the socialization process




should result in greater racial distances for older than for
younger children. With increased age, children become more
aware of the social consequences of race in terms of status
differences between black and white adults and with respect
to the range of jobs occupied by blacks and whites. They
also become more aware of the numerous racial tensions and
divisions in American society. Whether they are black or
white, they are increasingly aware of black separatism, and
if they are black they may be socialized to the movement.
Moreover, by the time they are in high school, achievement
tracking (which tends to be correlated with race) reaches its
peak, and the social implications of this tracking in terms
of implied competence, jobs,and social status are apparent
to students, especially to blacks, who typically occupy the
educationally, socially, and economically disadvantaged po-
sition. '

The results also show tha®t from a surprisingly early
age children have differentiated beliefs concerning thé way
in which the racial distance between people of opposite race
depends on the sex of those persons. The results of the
analysis of distances for the two race comparisons (a w1th1n:;
subjects factor, requiring that subjects use 1nternal standards
to judge the distance between black and wh1te males compared
with that between black and white females) 1nd1cate that at

all grade levels tested, whites ascribe greater.d;stance_to




females than to males who differ in race, and that blacks
begin to do so consistently in the fifth grade. Girls dis-
play awareness of the difference between the sexes regarding
race distances somewhat later (grade 4) than boys, who attrib-
ute the larger interracial distances to females at all grade
levels tested.

These findings of greater normative distance betﬁeen
females of opposite race than between males are consonant with
reviews of the empirical listerature on interracial contacts
in ‘desegregated settings (e.g., Carithers, 1970), which sug-
gest that there is a greate;udegree of social association
between white and black boys than between white and black
girls. They reflect the process whereby children learn that
the socialization to the female role in our culture carries
with it responsibility for the transmission of norms (including
norms of racial discrimination) and for displays of social
status to a gfeater degree than does the male role, and hence
come to believe that larger racial social distances exist
between girls than between boys.

Analysis of the socialization of normative distance
beliefs for blacks and whites also revealed that blacks ascribe
less distance than whites 'to sex differences between people.
Because of historical and contemporaneous patterns of racial
discrimination, sex role distinctionsbare not asbmarked‘among

blacks as they are among whites;i Black men and women differ

as



less in the type of work they do than whites, and family roles
and status also differ less between blacks than betwéen whites.
Since the ways in which whites are treated and the roles which
they perform are heavily dependent upon their sex, whereas

this is true to a much more limited extent for blacks, it
seems reasonable that blacks should conclude that sex dis-
tinctions are not as important among blacks as they are among
whites.

It is especially intergsting to learn that all subject
groups, regardless of their race or sex, afe aware (believe)
that sexual distances are smaller among blacks than among
whites. Analysis of the two sex comparisons (a within
subjects factor) showed that blacks and whites as well as
boys and girls believe that there is less sex distance be-
tween black boys and girls than there is between white boys
and girls. This belief that there is greater sexual distance
between whites than between blacks emerges for all subjects
by the third grade and is stable thereafter.

Of the various distances assessed, thdse for race-sex
are the most difficult to interpret because they contain both
the race and the sex diménsions simultanepusly.7 Comparison
of the shape of the aevelopmentai curveé‘(Figure 1) fdr race-
sex distances with those for race and:for sex distances sug-
gests that the race-sex data are more;heavily'influenced by‘

the sex than by the race component. HdWéver, it is clear in
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Figure 1 that the simultaneous variation of the stimuli by race
as well as sex markedly increases the size of the distances
over those obtained for sex alone. 1In view of the strong
historical proscription against miscegenation in our culture,
it is hardly surprising that the race-sex distances are lar-
ger than the distances for the sex (or race) comparisons.
Furthermore, since the proscriptions against interracial
heterosexual contacts have historically been promulgated chief-
ly by the majority white society, it is not surprising that
whites ascribe.larger éocial distance than blacks to race-

sex differences between’people.

One unexpected and puzzling finding concerns the pattern
of relative social distance attributed by blacks and by whites
to the two race-sex comparisons, one inuolving a white female
and black male and the other involving a black female and
white male. For both blacks and whites, the comparison in-
‘volving the black girl receiveé the larger distanceé. These
results are rather surprising in relation to the two most
likely patterns of beliefs which might have been predicted.

First, because of the important role of females as car-
riers of the culture, one expected socialization pattern would
be for each group to asdribe.greater distance to the compari-
son 1nvolv1ng the female of its own group. However, this
‘result is not found con51stently (though 1t is true for blacks

in all but two - grades, it is- true for whltes only 1n four



grades). Alternatively, since the social penalties for sexual
contacts between black males and white females have historically
been more severe than for those between white males and black
females, we might expect that students would come to believe
that there is greater social distance between white girls and
black boys than between white boys and black girls. Yet this
was found to be true only in the first and fifth through sev-
enth grades. Moreover, the fact that both blacks and whites
tend to reverse the relative size of the distances for the

two comparisons between thelfifth and seventh grades suggeets
that the change at that time is not random. While these re-
sults may reflect changing socializatiqn patterns, snch as in-
creased black pride and increased acceptance among young people
of interracial dating, they nevertheless remain something of

a puzzle.

Summary. The results of the present study reflect
representative socialization patterns for middle class children
attending desegregated schools in majority white communities
in the metropolitan Noxth. As such, the findings probably
characterize a large segment of the public school pdpulation.
However, we should not conelude that'they represent the only
pattern in our society or that they are 1nev1table, since
varlatlon in any of a number of factors could oe expected
to result in a somewhat dlfferent course of development.

For example, reglonal dlfferences probably affect normatlve




distance beliefs. In a middle-states city with some strong
southern mores it was found (Koslin, et al., 1972), in con-
trast to the findings in the present study, that among third
graders race distances were larger than sex distances. Fur-
thermore, school policies may, within limits, affect children's
beliefs concerning normative distances. Research (Koslin,

et al., 1972) has shown that normative social distance is
smaller in schobls with racially balanced than in those with
racially unbalanced classes, when balance is defined_as the
condition where minority students are evenly assigned to the
available classes within their grade. Finally, reviews Qf

the literature on inter-group relations (e.g., Vander Zanden,
1966) suggest that other factors éuch aé pérsonality variables
and social class background may also influence the development
of social distance beliefs. Thus, while the present paper
provides baseline data for an important modal socialization
pattern, much remains to be learner about the variations ih
social distance beliefs associated with regional, schbol, and

personality factors.
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Footnotes
An abbreviated version of this paper was presented
at the meetings of the American Psychological Association,

Washington, D.C., September, 1971.

This research has-been supported by Grant #HD03961 from the
National Institute of Child Health and Human Development,
and under a contract with the New York State Education

Department.

Institute address: 80 West End Avenue, New York, N.Y. 10023.

Data for grades 2-12 were oollected in one school district;
scheduling'problems made it necessary to sample»first graaers
in a geographically nelghborlng dlStrlCt where rac1al, SES,:
and other demographlc characterlstlcs were known to be com-

parable.

Scheduling constraints required that some students in grades

10-12 be tested in the library.

Because of the large number of degrees of freedom in the
denomlnator, the row for 1nf1n1ty is used in enterlng the

F table.

We should note, however,-that'the-inolusion of”the'racefsex;‘
,comparlsons ln the test serves two useful purposes.j First;m
because these comparlsons cons1stently take the largest

‘normatlve dlstances, they help to anchor the response scalef




Footnotes (cont'd)

at the far ("not alike") end, théreby helping to insure that
the race comparisons and the sex comparisons will occupy the
middle part of the scale, where there is greatest room for
variation. Secondly, the race-sex comparisons are needed in
order to carry out mulﬁi—dimensional scalihg analyses of the
data to determine whether subjects have responded in terms

of the race and sex dimehsipns built into the figures. When-
ever such multidimensional ‘scaling analyses have been applied
to People Tés£ data, the two dimensionsvbuilt into}the figuresv

have consistently been recovered.




TABLE 1
Mean Normative Distances for all Comparisons

Variable Comparisons

Race Sex Race-Sex

Grade WB-BB WG-BG X WB-WG BB-BG X BG~WB WG-BB

=l

8.5 8.1 8.3 8.9 9.8 9.3 14.0 14.2 14.1
8.0 8.1 8.1 8.4 8.4 8.4 17.6 16.3 16.9
7.0 7.4 7.2 8.6 7.8 8.2 18.1 17.4 17.7
6.2 6.4 6.3 g.1 7.1 7.6 18.1 17.6 17.9‘»
9.7 10.3 10.0 10.4 9.0 9.7 17.6 17.9 17.8
9.0 9.4 9.2 9.9 8.6 9.2 17.4° 17.6 17.5
9.0 9.6 9.3 9.4 8.5 8.9 16.7 16.8 16.7
8.0 8.5 8.2 9.4 7.8 8.6 15.4 14.9"15.2_

O 0 N o6 s W NN

9.5 10.2 9.8 10.1 8.3 9.2 16.1 15.9 16.0

[
o

10.0 10.8 10.4 7.8 5.9 6.8 15.6 14.2 '14.9 .

10.7 11.9 11.3 6.4 6.0 6.2 16.2 15.2° 15.7

=
=

12 10.5 10.9 10.7 8.0 6.7 7.4 16.5 15.5 16.0 -

Total ¥ 8.5 9.0 8.8 9.0 8.0 8.5 17.0 16.7 '16.9

‘Subject race

Black. 9.8 10.0 9.9 8.0 7.0 7.5 . 16.8 15.8 16.3
White 8.2 8.7 8.4 . 9.2 8.3 8.8 17.1 17.0 :17.1 -

’,‘ Subjédt'sex'fV | B RS HARE
" meys 8 5.2 w8 9.4 7 9.0 171 16.8 17.0

CGiris s s 87 ss 7.3 7.5 165 16.6 168




TABLE 2

Mean Normative Race and Sex Distances for Boys and Girls

Boys " Girls

srade - Race Sex Difference?® . Race Sex pifference®
1 8.6 10.6 - 2.0 8.0 7.8 + .2
2 8.4 9.1 - .7 7.7 7.7 - -
3 7.4 9.5 - 2.2 7.1 6.7 4+ .3
4 6.3 . 8.5 - 2.2 6.3 6.8 - .5
5 10.0 9.9 - - 10.1 9.5 + .6
6 9.4 9.3 + .1 9.1 9.1 - -
7 9.2 8.8 + .5 9.4 9.1 + .3
8 8.5 9.0 - .5 . 8.0 8.2 - .2
9 9.8 9.2 + .6 9.8 9.2 + .7
10 10.5 7.7 + 2.8 10.3 6.2 + 4.1
11 12.0 6.4 + 5.7 10.8 6.1 + 4.7
12 10.0 7.6 + 2.5

11.1 7.2 + 4.0

@ pifferences were obtained prior to rounding to tenths.
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